1 I have called this essay 'From the Outside Looking In', intimating ideas and experiences somewhat personal. Since English is not my native tongue -though I started learning it in early childhood, and later taught it in America, Hong Kong, and Taiwan -I still would call myself an outsider in the subject. To me, an insider should be one who does not only know English well but is also well acquainted with the other aspects of the language -philology, philosophy, and cultural history. This 'demand' raises many questions, and the answers to them can be various, depending on the positions taken. The following is a discussion attempting to provide some deliberations on them.
courtesy'. Polyphemos responds somewhat belligerently: 'We Cyclopes | care not a whistle for your thundering Zeus | or all the gods in bliss'. The rest of the story in Book IX of the epic tells itself. The conflicting attitudes apparently result from a lack of understanding. Odysseus, the outsider, judges the Cyclopes subjectively, from a Greek view of culture that is linguistically and socially based: 'Cyclopes have no muster and no meeting, no consultation or old tribal ways, but each one dwells in his own mountain cave dealing out rough justice to wife and child, indifferent to what the others do. ' So does Polyphemos, though with a different set of subjective values. One calls the other 'barbarian'; the other calls the first 'stranger'. The two words, barbarian and stranger, carry two different etymological 'implications': one is picturesquely phonetic, the other geographically determined. 'Barbarian' derives from the early Greek description of a foreign tongue, undistinguishable sounds ('bar-bar-bar') uttered by non-Greek speakers. We Chinese in our linguistic theory call that 'hsin-sheng tze', words describing the sound, (in English 'onomatopoeia'). When such a word is charged with emotion, or feeling, or value judgement, misunderstanding or misinterpretation results. Odysseus clearly makes his assessment of the Cyclops episode in accordance with Greek linguistic and social criteria: that is, one must speak the Greek language and subscribe to the Greek political system of polis. The Cyclops has obviously observed none of these criteria. For Polyphemos, Odysseus and his crew come from 'the outside'; they are strangers, people from a 'different country' and thus not to be trusted. Here we can clearly detect the relation between language and thought, or as I. A. Richards termed it, between 'the Thought and the Referent'.
In a different context, a more recent one (1901) , an English writer by the name of Goldsworthy Lowes Dickinson wrote a little pamphlet entitled Letters from a High Chinese Official. In it the author assumes the role of the 'insider in Western culture', portraying himself as a Chinese who [had] lived in the West for many years and was familiar with the Western ways of thinking'. In eight brief sections, he describes the different attitudes of the East and the West towards various aspects of life, including ethics, morals, desires in life, principles of government, views as to family, society, and country, and many other things. Each section or letter is prefaced with a Chinese character, providing a clue to the idea being discussed. Judging by the ending characters, wei-chi, the work's structural basis seems to be rooted in one of the oldest Chinese classics, The Book of Change. Setting aside the disputed date of the Chinese work and whatever superstitious meaning it may contain, modern-day philosophical interpretation of it points to a reasonable explanation: that the oracular explication of the sign (qua) is that one should plan ahead before one acts. Was Dickinson implying that the West should think twice before attempting to bring China, an ancient civilisation, under its influence? I am not trying to debate the issue here; I am merely attempting to suggest that this may also describe a situation similar to the episode in the Odyssey discussed above. Perhaps what makes this later example more intriguing is that it looks in the mirror from both sides; it initiates a new way of thinking reflexively. The outsider takes the role of the insider and tries to argue about the significant issue of cultural ideas.
These two cases indicate that such a relation between the 'insider' and the 'outsider' can be either direct or indirect, depending on the situation (condition). But the cultural milieu is never to be overlooked. For a second language learner such as myself, or in any case where a non-native speaker of English tries to learn to use the language fluently, a clear understanding of this issue must not be treated lightly. It is the prerequisite for achieving real linguistic competence.
But one can argue that my discussion above is largely theoretical. What about the practical side of the issue, such as things related to the adoption of certain technical measures (analysis, logic and basic rules)? Can a second language learner achieve his or her objective without considering the step-by-step process required to get there? Can he or she achieve the goal without taking a serious approach to understanding the intellectual backbone of the language? And in considering both issues, can one neglect other possible overtones, such as the political and cultural implications? These are the questions that I wish to address in the following pages.
Two statements from two prominent individuals, one a statesman and the other an intellectual, in the twentieth century may give us some clue to the issues being speculated on here. On 6 September 1943, Winston Churchill spoke at Harvard on the subject of Basic English, pointing out how delighted he was when 'the other evening, quite unexpectedly' he heard the US President Roosevelt 'suddenly speak of the merits of BASIC [British American Scientific International Commercial] English':
It would certainly be a grand convenience for us all to be able to move freely about the world, and to be able to find everywhere a medium … of intercourse and understanding.
Let us go forward, as with other matters and other measures similar in aim and effect -let us go forward with malice to none and good will to all. Such plans offer far better prizes than taking away other people's provinces or land or grinding them down in exploitation. The Empires of the future are the empires of the mind.
Churchill spoke eloquently about the future of English, emphasising the importance of a universal medium of communication in every aspect of modern life. He saw the rising tide of a united Anglo-American political and cultural power, which would dominate the post-war period and the future of the world. Language -in this case the English language -must play its role. How much of that prediction is political is anyone's guess. But the significance attributed to the communicability of language, based on technological and scientific advances, is too obvious to miss. There is, of course, also an assumption of the unquestionable acceptability of the English language as a universal means of communication. Looking at today's situation, he was correct, though perhaps for other reasons. Today, in addition to technology and science, economics relations and commercial transactions, with a subtle hint of cultural heritage, play an even greater role in the matter of influence. Anyone who fails to see this will fail to foresee or guide the future course of our world.
I. A. Richards and C. K. Ogden, according to Churchill, are the two Englishmen (from Cambridge), who initiated the BASIC English programme, under the auspices of the Harvard Commission on English Language Studies. The suspicion prompted by Churchill's speech at Harvard that it hinted at linking 'the ascendancy of the English language with the ominous legacy of Britain's imperial past' -the empires of the future are the empires of the mind -created considerable repercussions for Richards and Ogden. Later developments in the United States, including the adoption of BASIC by the Chinese Air Force 'training in the Arizona desert … as a part of their instruction course', however, assuaged this uneasiness.
2 Setting aside the political implication, that many people find BASIC suggestive of 'an imperial ambition', one can believe that Ogden's and Richards's intentions were honest. Proof can be found in (1) the history of 'Cambridge English', and (2) Ogden's and Richards's remarks on BASIC.
Narrating succinctly and briefly the historical development of Cambridge English 'in the years between the two World Wars', Stephen Heath detects 'a powerful social influence through the extension of its version of "English" into schools and universities both in Britain and in other English-speaking countries'.
3 My concern with this history is not with the emergence of English as a subject for the tripos and its eventual independence as a discipline, but on the significance embedded in such a development. Another Cambridge man, Roger Ascham, wrote in the mid-sixteenth century: 'English matter in the English tongue, for English men', an utterance that is indicative of the interest 'in a cultural literacy in the vernacular'. I also suspect that when Ogden and Richards brought BASIC to China, in addition to the hope that acquiring a modern language would facilitate the attempt to modernize a nation that was near the edge of bankruptcy because of its scientific, technological, economic, and social backwardness, they had in mind the facilitation of intercourse between two great cultures, the Western and the Chinese. Their purpose may differ from Ascham's -establishing a national identity through the vernacular -but the intended goal is quite similar: to found a nation anew through means of science and technology and thus to bring it into the orbit of a modern world. And English happened to be the means to achieving that goal. Ogden's original intention in presenting the BASIC English system, as he states in the preface to The System of Basic English (1934), was 'to present in a connected, and as far as possible a complete, form the system of Basic English for English-speaking readers'. But, he also admits that BASIC is 'a challenge to certain habits which have their roots very deep in our social behavior'. However, he argues that BASIC 'is not unduly revolutionary'; it simply calls for a new look at 'outworn' linguistic practices, which no longer communicate modern needs. This argument, I believe, sat well with the Chinese situation, where new verbal expressions were wanted to replace the vague and inexplicit classical language which no longer met the needs of a modern nation. The outbreak of the Sino-Japanese war and the development of a yet to be united country to enable it to pursue its resistance against Japanese aggression both required improved communications to unite peoples of different geographical localities, linguistic backgrounds, and social traditions.
To modernise, China needed Western technological and scientific knowledge. Two measures were taken. One was to send young men and women to Western countries to be trained in various fields. They would eventually lead China into the modern world. The other was, through education, to train, en masse, educable youths in the country so that the next generation would become as educated as young Westerners in all fields, particularly science and technology. Of course, the humanities were not neglected either, as is shown by the fact that many young college and university students were sent off to the West to receive advanced education in philosophy, history, languages, and other areas of the humanities. The South-Western United University, the conglomerate of Peking University, Tsin Hua University, and Nankai University, where I. A. Richards and William Empson both taught, provides a living illustration of wartime China's endeavour in this direction.
BASIC was well suited to the demands of this situation. Ogden undertook a 'systematic selection of 850 English words which will cover those needs of everyday life for which a vocabulary of 20,000 words is frequently employed', and divided them into four groups -'200 names of picturable objects', '400 other names of things', '150 adjectives', and 'the remaining 100 words put these names and adjectives into operation'. In this way he hoped to make BASIC 'an international auxiliary language … for the use … in general communication, commerce, and science'. To facilitate the learning of the English language, he hoped to 'provide a rational introduction to normal English … as a first step … for those whose natural language is not English', and to encourage 'clarity of thought and expression'. This is what China needed in order to enter into the field of science. With regard to technology, Ogden suggested that there were already 'large numbers of words' in international use, such as 'radio' and 'alcohol', and one needed only to fit those words in one's own native tongue for general purposes or use them with the BASIC system on international occasions. This approach was also well suited to China's needs. So when Richards went to China in 1929 he readily adopted this notion of BASIC and subsequently exerted an indelible influence in the teaching of English in the country. As one whose knowledge of the history of Richards's first years in China has largely been gleaned from books, I must turn the discussion away from the present topic to something which, to me, is equally important. Earlier I have spoken of being 'on the outside looking in', specifically in relation to English study. In order to make the discussion connect with my personal experience as a learner of English and later as a teacher of English, I must now make a discursive turn.
John Milton, another Cambridge man of a much earlier period, gives his readers three quite unexpected invocations in Paradise Lost, Books I, III, and VI. When I first taught a course in Milton at the University of Wisconsin (Parkside Campus), I focused just on the stylistic aspect of the first of these invocations. It was well suited to the purpose of explaining to students the nature and character of the primary and secondary epics, and, of course, to the argument over Milton's Latinate style. Years later, when I began teaching the same work in Hong Kong and Taiwan, I found the same discussion did not arouse much interest among my students, as few or none of them had studied Latin. Thus there was not much point in discussing whether the style was Latinate or otherwise. Instead, I found it more helpful to ask my students to make a comparison between the two types of epic and to think of their linguistic undertones. This directed their attention to the characteristics of the English language. Since most of them had taken the course 'Introduction to Western Literature', they had all read Homer or selections from his work. I asked them to think of the difference between Anger be now your song, immortal one, Akhilleus' anger, doomed and ruinous, that caused the Akhaians loss on bitter loss and crowded brave souls into the undergloom, leaving so many dead men -carrion for dogs and birds; and the will of Zeus was done.
(trans. Fitzgerald) and the first twenty-five lines of Paradise Lost, Book I and the subsequent invocations in Books III and VII. The purpose was to enable them to see the relation between the idea (thought) and its referent. This, I think, aligns well with Ogden and Richards's discussion of 'thoughts, words, and things' in The Meaning of Meaning.
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Ogden and Richards suggest that 'between the Thought and the Referent there is … a relation; more or less direct … or indirect … in which … a long chain of sign-situations intervene'. This can be applied to the discussion of the above passages. In Homer's lines, we find the relation is direct. The thought is directly linked to action: Achilles' anger leads straight to the killing of many. There is no 'pause' -time for mental deliberation -between the two states, anger and killing. The mood and the action, though causally related, are almost simultaneous. They fit a more primitive frame of mind and thus achieve the purpose of the bard, to revivify a past scene in front of a present audience. The presentation may not be as sophisticated as Milton's, but the cognizance of simultaneity of mood and action is certainly more effectively presented. Milton's introductory invocation shows the 'more indirect' relation between 'thought (idea)' and 'referent'. The poet's mind travels purposefully from heaven to earth, from myth to religion, from the heathen world to the holy land, from sin (and sinner) to salvation (and saviour) with a single intention, to narrate the history of mankind in a religious framework. The poet skilfully turns a heroic epic into a profound religious debate with pre-plotted development, which takes the reader through an odyssey of religious, philosophical, and moral discussions of predestination, free will, and the science of astronomy contemporary to his world. This, I think, is why Milton needed the other two invocations, to the 'holy Light, offspring of Heav'n first-born' and to Urana. Both reflect the poet's state of mind: one relates to his 'most personal experience', his need of 'spiritual and intellectual light', as a blind man needs sight, to see the 'truth', the other to his desire for the help of the Spirit (brooding on the waters) to inspire him to retell the story of the Fall. We see that the relations between the idea and the referent are probed at various levels, physical, psychological, moral, and philosophical. This is indeed different from what we find in Homer's Iliad. But no one would deny that Homer leads to Milton in the epic tradition; the only difference is perhaps that between 'emotion and feeling' and 'mind and intellect'. What Homer gives us is an unpretentious description of emotions, an emotive mood of feelings of the heart; what Milton portrays is the profound deliberation of a sensitive and sensible mind and an elevated intellect. The Muse's language, comprised of both, is what most learners of English, native or foreign, are concerned with. And as a poet uses the language, he or she intends to communicate both. I. A. Richards defines communication as 'the actual transference of experiences in the strictest possible sense of transference '. 5 This theory of communication applies to both scientific and literary languages. Richards saw the significance of this communicability of language when he first visited China in 1929, nine years after Bertrand Russell's tour of the country. Russell, in 1920, gave a glowing account of his impression of Tsin Hua College:
As one enters the gates, one becomes aware of the presence of every virtue usually absent in China: cleanliness, punctuality, exactitude, efficiency. I had not much opportunity to judge of the teaching, but whatever I saw made me think that the institution was thorough and good. One great merit … is that the students are made to learn English.
Russell also saw the profound difference between the two languages and cultures:
Chinese differs so profoundly from European languages that even with the most skilful translations a student who knows only Chinese cannot understand European ideas; therefore the learning of some 5 Ibid., p. 134.
European language is essential, and English is far the most familiar and useful throughout the Far East. 6 Richards, of course, saw the same need, though he might not have had the same impression. But the year he spent in China must have been 'pleasant' enough, because he returned there after one term spent at Harvard. His initial impression of his Chinese students was that 'they have many times the European power of memory and a tireless application', and that 'their deftness at retaining long passages of text, an ability highly prized in Confucian scholarship, was a continuous wonder'. That was perhaps why he wrote to his student, William Empson, at Cambridge to persuade the latter to come and join him in teaching. Empson went and, at wartime Southwestern United University, impressed his students by typing out in his lectures, from memory, large portions of Shakespeare, including the 'whole of Othello ', and Milton. 7 In spite of the fact that Chinese students impressed him greatly by their 'power of memory' and their 'respect and courtesy', Richards was somewhat 'mystified' by their reaction to some of his lectures. For instance, they all applauded when he read out the final scene of Hardy's Tess of the d'Urbervilles. 'He soon discovered the students had read the novel as a moral tale rather than a tragedy, interpreting Tess's death as just retribution for disobedience to her father at the beginning of the story', and that their critical evaluation of or approach to a literary work was 'hampered' by their 'aptness' to attribute to it a moral interpretation, taking the text at its face value. The cause for this misreading, according to Richards, was the result of not truly understanding the English language or 'poor training in reading techniques and the mental operation that communication requires'. He believed that many difficulties his students faced in reading English could be 'avoided simply by improved teaching methods'; the students needed to be 'more cognizant of their capacities' in acquiring 'a clear grasp of ' the 'underlying concepts and assumptions' of language in order to make easier 'the process of cultural transmission'. This recognition convinced Richards that bringing BASIC to China would solve the problem. This realistic assessment of learning English, compounded by a sympathetic awareness of the needs of modern scientific knowledge and of the imperative to rapidly develop the industrial capability that was vital to the nation's capacity to resist foreign aggression, made Richards believe that BASIC, more than ever, was needed in wartime China. His first step towards achieving that goal -having secured leave from Cambridge and funding from the Rockefeller Foundation -was to set up the BASIC programme in China in 1936. As war between China and Japan raged on, Richards, and later Empson, moved from northern China to the southern province of Yunan, where the Southwestern United University made its wartime home. The Commissioner of Education for the province, Kung Tze-chih, further encouraged Richards in setting up -by all possible means -BASIC as an institutional goal. This convinced Richards that Yunnan would be the perfect place to prepare for BASIC's spread, even after the war. idea in a more naked form '. 10 This idea provides Richards with his needed foundation for BASIC English. Richards cites poetry as an illustration. Poetic language, whether Chinese or English, is 'highly condensed'. Mencius, despite the fact that he is a philosopher, writes philosophical ideas in highly condensed language. Thus his explication of the concepts of Jen, Yi, Li, Chih is explained through the ideas of compassion, shame and dislike, respect, and right and wrong (discretion), with each illustrated by life experiences. The emphasis on 'compassion' or 'humanness' reveals an overwhelming sense of Confucian virtue. Richards's idea in 'multiple definition' supplements Ogden and his argument for BASIC English; it is not 'a formal technique' to learn the language without intellectual and intelligent deliberation; it is a new way to learn a foreign language (English) through understanding its cultural essence, the mind. Perhaps the proper conclusion to be drawn, as an analogy to Richards's idea in Mencius, is found in another Chinese intellectual, Professor Po Sun Tseng, Richards's contemporary and co-worker in China, whom I, in my senior year, had the pleasure of meeting. Professor Tseng made this remark while serving as president of Tunghai University in Taichung: 'If you wish to learn a language well, you must learn to love that language, the culture of its users, and the intellectual milieu that has made it loveable.' I should add that the statement is applicable to both the learner and the teacher of a language.
